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ABSTRACT

The purpose of this research; To examine the relationship between preschool children's temperament traits and social skills 
and behavioral self-regulation skills, and to reveal its predictive effect on temperament traits. In this context, the relationships 
between children's temperament characteristics specified as approach/withdrawal, persistence, rhythmicity and reactivity, 
and social and self-regulation skills were examined. The research was conducted with the correlational survey model. The 
study group of the research consisted of 169 children between 36-72 months. The data were obtained from the opinions of the 

ent Scale for 
Children- -
the data show normal distribution or not; the "Kolmogorov Smirnov" test, for normally distributed data; the "Independent t-
test", to examine the relationship between children's age, self-regulation and temperament characteristics; "Spearman 
correlation analysis", and to determine the predictive role of self-regulation of child temperament traits; "Multiple regression 
analysis" were applied. The research results showed that there was no statistically significant difference between the 
children's gender and temperament characteristics and the averages of self-regulation scores, and there was no relationship 
between children's ages and temperament characteristics and self-regulation skills. It is concluded that behavioral self-
regulation has a negative correlation with approach/withdrawal and reactivity, and a positive correlation with persistence 
and rhythmicity. It is found that there is a positive correlation between social skills and approach/withdrawal and reactivity, a 
negative correlation with rhythmicity and a weak relationship with persistence. Furthermore, as a result of the regression 
analysis, it is confirmed that temperament traits are significant predictors of behavioral self-regulation and social skills, 
temperament traits and social skills explain 61.6% and behavioral self-regulation explain 55.9% of total variance.
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EXTENDED ABSTRACT

Purpose and Significance

Each child has a genetically specified nature from birth. This nature affects their activity levels, emotions and 
reactions. The child's activity level, mood, ability to adapt, initial reactions, intensity of his/her reactions, attention 
span, biological rhythm and sensitivity are signs of his/her temperament. These personal differences, called 
temperament, appear from the first days of life and become more apparent over time. Despite the ongoing debate on 
the definition of temperament, there is a consensus that the term 'temperament' refers to constitutionally based 
differences in behavioral style that can be seen from the child's early years. It is especially seen that there are 
individual differences between emotional, motor, and reactive arousal and behavioral self-regulation and attention 
patterns (Sanson, Smart & Hemphill, 2002). The concept of self-regulation, on the other hand, has been associated 
with obesity, school readiness, academic achievement in adolescence and long-term health and education outcomes. 
Although various researches have been conducted on self-regulation skills of young children in our country in 
recent years, it is seen that there are few studies on the relationship between self-regulation and temperament. 
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Studies examining the relationship between temperament and self-regulation of preschool children were not found 
within the scope of this study. In this sense, it is thought to contribute to the field. 

Methodology 

The research was conducted with the correlational survey model. The study group of the research consisted of 169 
children between 36-72 months. The data were obtained from the opinions of the parents and teachers giving 

-
- tion tools. In the study, to determine whether the data 

show normal distribution or not; the "Kolmogorov Smirnov" test, for normally distributed data; the "Independent t-
test", to examine the relationship between children's age, self-regulation and temperament characteristics; 
"Spearman correlation analysis", and to determine the predictive role of self-regulation of child temperament traits; 
"Multiple regression analysis" were applied. 

Results 

As a result of the correlation analysis, it is obvious that there is a high level of positive correlation between the 
temperament characteristics of the children and their social skill scores, and a medium level of positive correlation 
between their temperament characteristics and self-regulation scores. In the study, according to the gender and the 
age (36-72 month) of the children, it was observed that there was no statistically significant difference between the 
scores obtained from the CBRS total score, behavioral self-regulation and social skills sub-dimensions, and the 
scores obtained from the sub-dimensions of STSC total score, approach/withdrawal, persistence, rhythmicity and 
reactivity. However, it  was determined that the average scores of girls are higher than boys in all sub-dimensions. It 
is observed that there is a significant positive correlation between the total score of CBRS and social skill score, 
between social skills and reactivity scores, and between approach/withdrawal and persistence scores. It was found 
that there was a weak negative correlation between the other dimension, rhythmicity. Besides, as the child's 
reactive temperament feature score increases, the child's approach/withdrawal and persistence scores decrease. 

Discussion and Conclusions 

The results of the study are important in terms of revealing the effect of temperament and self-regulation skills on 
children's temperament on self-regulation skills, which include the ability to enter society, obey the rules, regulate 
their behavior, academic achievement, etc. In the study, it is revealed that there is a negative relationship between 
reactivity and behavioral self-regulation skill. However, unlike the field studies, it is seen that there is a positive 
relationship between social skills and reactivity. One of the reasons for this is that the self-regulation scale is 
obtained from the teachers' views and the temperament scale from the mother's views. Another factor is that the 
school environment suppresses the temperament traits of children with the effect of the environment and they 
show different reactions at school and at home. This may be an indicator of the impact of intervention programs in 
school. In this context, it is thought that implementing intervention programs including children's temperament 
characteristics and self-regulation skills both at home and at school can have a positive effect on all developmental 
areas of children. 
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